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EDITORIAL

Ideas and knowledge exist in a network of
interrelated concepts that develops along with
the evolution of practice within the communi-
ties. Children interact with the concepts by
participating in these cultural practices. They
don't get these ideas full till they acquire the
conceptual machinery that underlies these
ideas.

Now, the question is why do most schools fail to
initiate children into and hold them in the
academic discourse where as the communities
don't fail. In informal communities, there is a
regular discursive environment as different
activities occur on a daily basis where the adults
are the insiders of the discursive environment
and scaffold children's participation and
learning of concepts and ideas embedded in
these discourses. These discourses are accessi-
ble to children as the language and the contexts
are familiar to them and there is almost no
break in the discursive environment. It is,
however, rare to find a sustained discourse in
class rooms on any concept or idea either
because teachers themselves are not the
insiders of the academic discourse and so can't
create a regular discursive environment, or
because students don't know the language of
the school and don't find the classroom activi-
ties familiar. In Indian schools, studies find
both to be the reasons for children's
nonparticipation. Unless teachers understand
the subject knowledge and the way it is
arranged in the text book, the class room talk
will not take the shape of a continuous
discourse. They need to understand how
children think and learn in a discursive envi-
ronment where knowledge is arranged more
vertically than it is in everyday world.

Once children acquire language, their thinking
gets progressively regulated by it. They essen-
tially think through concepts and linguistic
categories. Whether they are in a community or
in formal schools, they make meaning by
locating the concept in the shared network of
concepts available to them from their earlier
interactions and knowledge. If a second
unknown or less known language is imposed on
them right from day one, the children fail to
participate in the class room talk as they fail to
locate the concept in the already available
conceptual networks of their language. They
find it difficult to make a socially and academi-

cally shared meaning of the
concept and gradually fail to
acquire the academically more
shared network of concepts. Non-
participation in the classroom
discourse for months and years
together reduce these children to
empty slates on which the teachers
write down some nonsense
syllables in the class. This leads to
failure in acquiring the conceptual
m a c h i n e r y o f L a n g u a g e ,
Mathematics and EVS and force
the children to leave the school.

Multilingual Education (MLE)
programmes should therefore
address two vital issues of respect-
ing and us ing ch i ld r en ' s
language(s) in the class and of
creating an academic discursive
environment in school that is as
continuous and accessible
(linguistically and culturally) as we
find in homes. Different MLE
theories and models address one
or both of these issues and
advance a theory of pedagogy of
their own. This Newsletter has
been engaging in the discussion of
some of these theories and models,
and what they offer in terms of
concrete activities and plans for
MLE programmes. The current
issue of SWARA in its lead article
by Prof. Ajit Mohanty examines the
conceptual underpinnings of BICS
and CALP, their underlying
continuity and their relationship
to discuss about how teaching
children in their mother tongue
helps them acquire the conceptual
machinery of mathematics, EVS
and Language and how this helps
children grow to effectively use a
new language for higher cognitive
and academic activities. The
article by Kirti Kapur provides the
policy back drop of MLE initiatives
in India. This issue also presents
the MLE research and voices from
the field with a sense of pride and
contemplation.

Editorial 1

Multilingual Education
In India: How Does
It Work?
Ajit  Mohanty, NMRC 2

Multilingual Education
In Policy Documents
In India
Dr. Kirti Kapur, NCERT 5

Suchandra Gosh 6

MLE News 7

MLE Voices From
Jharkhand 7

NMRC Activities
And News 8

Positive Effects of
Bilingual Education
on Schooling : A report
from West Bengal

Inside this issue:



Multilingual Education (MLE) begins with

mother tongue. But MLE is not just education in

the mother tongue. Essentially it is for develop-

ment of proficiency in many languages through

culturally embedded quality education.

Development of mother tongue (MT) proficiency

is considered a royal road to multilingual profi-

ciency and multiliteracy. Unfortunately, many

associate MLE to education in the MT only. Such

association is appealing because MT almost

always evokes emotion. However, MLE takes

children beyond MT; it develops MT to create a

foundation for effective early learning and

conceptualization, for development of a better

reflective orientation and, more importantly, for

enabling the child to learn other languages

better without sacrificing the advantages of MT.

It is true that education in mother tongue is

necessary since MT is fairly well developed when

a child goes to school and her early understand-

ings of the world around are rooted in the MT

making it easier for her to move on to higher

levels of thinking and learning. But, in MLE, MT

development is not an end in itself nor is it just a

means to other ends. It is both an end as well a

means; it cuts both ways. While MT makes

quality learning possible, it also prepares the

child to use language as an effective tool to

engage in higher levels of reflection, creativity

and flexibility for development of critical think-

ing, reasoning and multilingual proficiency.

It is often argued that children are already quite

proficient in use of their MT and they are quick to

learn many languages (in fact, many children

already know and use multiple languages). So,

why is it necessary to persist with the mother

tongue? This necessity arises out of the fact that

language, as a tool, needs further development.

The tool needs to be sharpened so that it

becomes effective. Children do use their MT (and

sometimes their languages) quite effectively to

communicate – to express themselves, to under-

stand others. Children’s MT (or their language

skill) is a vehicle for adequate social and inter-

personal communication, which is necessary for

school learning. However, being able to socially

communicate is not sufficient in itself. Schools

require children to use language for reflection,

for regulation of their thinking, for reasoning

and problem solving and, significantly, to use

language as an object of thought. It is not

enough for children to express themselves and

to appreciate what they hear; they need to focus

on what they say or hear, to modify, if necessary,

what they express and to regulate communica-

tion for greater effectiveness. When children

move from their everyday experience and knowl-

edge to new learning such as higher levels of

mathematical reasoning, they need language to

think, to plan and to monitor their thinking. In

other words, children’s language needs to move

beyond their early interpersonal communication

skills to deeper levels of proficiency as a cognitive

tool for regulation and improvement of their

thinking and reasoning. From using language

for social communication or, what has been

called, basic interpersonal communication skills

(BICS, for short), children must develop to use

language for reflective engagement with aca-

demic learning and purposeful thinking or to the

level of cognitive and academic language profi-

ciency (CALP).

One must realize that BICS and CALP are not

two distinct unrelated skills. BICS cannot grow

without any reflection. Children engage in

monitoring what they say and often self-correct

quite early in their language development. Using

language to express thought also involves

thinking about language as an object of thought.

Thus, linguistic and metalinguistic develop-

ments do overlap. However, later in develop-

ment, there is a conscious focus on

metalinguistic reflections and on purposeful use

of language as a tool for control, manipulation

and regulation of thinking. Purposeful use of

language to organize thinking and to solve

problems develops later than simple social

communication. In early use of language for

social communication, children are supported

by adults through simplification, pointing and

gestures and by limiting language use to the

immediate here-and-now contexts. A mother

uses simple forms of oral language along with

pointing and gestures to talk about immediate

happenings and children usually do not struggle

much to understand and to express. Their

language inputs are generally simple and they

do not need to exert their thinking to understand

what they hear or receive.
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Multilingual Education in India: How does it work?
Ajit Mohanty, NMRC, JNU
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But as they grow older, language use becomes
more complex, abstract and the meanings
communicated are not necessarily confined to
the immediate context of such communication.
Oral communication can also be quite complex,
abstract and cognitively demanding. Indian oral
traditions are full of such complex forms of
expression of highly abstract and creative ideas.
Thus, the distinction between BICS and CALP
goes well beyond oral and textual use of lan-
guage; orally communicated ideas and thoughts
can be as complex and challenging as written
texts. What distinguishes them is the rate at
which each of them develops. Children usually
do not struggle much to acquire and develop
basic social communication skills. Through
their participation in cultural practices of
communication with adults and peers they
develop appropriate communicative skills quite
spontaneously and fast. By about five years of
age, social communicative skills are well devel-
oped and adequate to meet the communicative
requirements of the young child. Children
quickly develop proficiency in using language as
a vehicle of thought. But more focused use of
language as an instrument for effective and
abstract thinking, reasoning and problem
solving develops at a slower pace. It comes with
the requirements of conscious reflection on
language as an entity and engagement with
complex cognition going beyond the immediate
context. Schooling related activities happen to
be more dependent on such requirements and
they facilitate development of language for
complex cognitive and academic actions
although such development (of CALP) remains
slower compared to the development of BICS.
Since CALP involves reflective and analytic skills
in respect of language, development of a mini-
mum level of CALP is necessary for the child to
move effectively beyond her MT to other lan-
guages. CALP enables children to see the rela-
tionship between languages, to reflect on cross-
linguistic similarities and differences and to use
their developed linguistic skills (such as reading
and writing) to learn (and to academically use) a
second or subsequent language(s). Learning to
read and write a new language becomes easier
because children already know about language,
reading and writing from similar and earlier
experience with learning the MT. That is why,
when MT proficiency, including reading, writing

and cognitive-academic use of language, is well
developed, classroom proficiency in other
languages develops at a faster rate. Many stud-
ies all over the world and a recent national level
analysis of classroom achievement in Ethiopia
(Heugh & Skutabb-Kangas, 2010) clearly show
that children’s proficiency in a second language
such as English as well as their general achieve-
ment depends on how well their MT proficiency
has been developed in schools. Ethiopian
comparison of performance in schools using MT
as the language of teaching for different dura-
tions shows that the longer children have used
their MT in schools the better is their proficiency
in English (as a second language) and also their
general classroom achievement. Studies in India
also show that when children are taught English
as a second language subject in school from
grades 4 or 5, their English reading and writing
proficiency develops to the same level as their
English medium counterparts by grade 9.
Evidently, with early emphasis on development
of MT, children take 4 to 5 years to reach the
same level of proficiency in English, which
English medium children take 9 years to attain.
MLE is found to be most effective when MT is
allowed to be developed through its use as a
language of teaching for at least 6 to 8 years.
Children can be exposed to other languages,
such as English, for early development of social
communicative skills, but exposure to formal
teaching of other language(s) and learning to
read and write in them can wait till children are
in higher grades.

Sakshi Manocha/2010
Children engaged in reading and writing in MLE school, Orissa
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Programs of MLE in India, such as in Andhra

Pradesh and Odisha, begin education of tribal

children in their MTs and introduce the state

majority language, Telugu or Odia, in the second

year for oral communication and third year for

reading and writing. English is also introduced

as a language subject early (third year in Odisha

and earlier in Andhra Pradesh). MT continues as

a language of teaching during the primary

grades. In these MLE programs other languages

are taught sooner than necessary and there is

also an early exit from the MT. Despite this

problem, MLE programs in India have been

found to be effective in promoting better educa-

tional achievement. They also lead to better

classroom participation and positive community

response. Several independent evaluations of

the MLE programs in India confirm the advan-

tages of MLE.

Early development of MT does lead to effective

school learning and positive transfer from MT to

other languages. Children’s early understanding

of basic classroom concepts in their MT ensures

better academic achievement and once they

understand concepts in their MT they do not

need to relearn the same in other languages;

proficiency in multiple languages are common

across languages. The benefits of MLE, however,

go beyond the interdependence between lan-

guages and advantages of moving from MT to

other languages.

Use of MT is also linked to positive identity and

ensures continuity between children’s cultural

experiences and classroom learning with a sense

of self-efficacy, confidence and pride. Classroom

use of MT does entail greater parental and

community involvement in schooling and

literacy development. MLE programs, such as

the MLE Plus programs in Orissa, focusing on

linkages between children’s everyday cultural

experiences to school learning, community pride

and engagement in literacy development and

critical pedagogic practices in the classroom, do

show better learning and community outcomes

compared to the usual MLE programs.

Emphasis on MT, promoting cultural pride and

identity and community engagement in literacy

development are necessary conditions not only

for quality education but also for an egalitarian

social order. MLE is a step towards dealing with

extreme inequality across different languages

and linguistic communities. Such inequality

does matter because it has the capacity to

subvert democracy.

Sakshi Manocha/2010
Girls solving maths problem in MLE School, Orissa

Sakshi Manocha/2010
Elated children in MLE School, Orissa
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All policy documents on language education have

acknowledged the multilinguality of the Indian

society and have stressed on early education in the

child’s own language. The Education Policy, 1968

examined the question of development of lan-

guages in detail to safeguard regional and tribal

languages. The policy document states that

The 1986 has reiter-

ated in respect of languages the policy elaborated

in the , 1968. Accord-

ing to the policy,

The (POA, 1992) elaborated

upon this focus of NPE, 1986 and emphasized the

relevance, flexibility and quality of teaching in

Mother Tongue. In line with these policies The

lays

down in concrete terms the following guidelines

regarding language education in schools:

The

has suggested the following regarding minor,

minority and tribal languages:

All these policies acknowledge the relevance of

teaching children in their mother tongue and

utilizing it as a resource that nurtures learning of

other languages and enabling children to become

multilingual. Languages flourish in each other’s

company and this stands true for English in our

school curricula. NCF 2005 states that English

does not stand alone. The aim of English teaching

is fostering of multilingualism that can enrich all

our languages. Researches have shown that there

is a highly positive relationship between bilingual-

‘…the energetic development of Indian Languages

and literature is a sine qua non for educational and

cultural development. Unless this is done, the

creative energies of the people will not be released,

standards of education will not improve, knowledge

will not spread to the people and the gulf between

the intelligentsia and masses will remain if not

widen further. The regional languages are already

in use as media of education at the primary and

secondary stages. Urgent steps should now be

taken to adopt them as media of education at the

university stage.’

National Policy on Education,

National Policy on Education

‘The Constitution of India recognizes, in respect of

linguistic minorities, the desirability of providing

instruction through the mother tongue for first five

years of education (Article 350-A). Every effort is,

therefore, required to implement this obligation,

although a number of difficulties are likely to be

encountered administrative and financial feasibility

of providing instructional facilities through a variety

of mother tongues, difficulty to use some tribal

languages as media of education etc. in the context

of these difficulties, switch over to a modern

Indian/regional language has to be ensured as

early as possible. The Safeguards for Linguistic

Minorities, recognizing the difficulties, recom-

mended that for the purpose of providing instruction

in the mother tongue of the linguistic minorities at

the secondary stage of education, the modern

Indian languages in the Eighth Schedule of the

Constitution as well as English, should be used as

media.’

Programme of Action

National Curriculum Framework (NCF)-2005

‘*Home language(s) of children should be the

medium of learning in schools.

* If a school does not have provision for teaching in

the children home language(s) at the higher levels,

primary school education must still be covered

through the home language(s). It is imperative that

we honour the child's home language(s).

* Language teaching needs to be multilingual not

only in terms of the number of languages offered to

children but also in terms of evolving strategies that

would use the multilingual classroom as a resource.

* Children will receive multilingual education from

the outset. The Three Language Formula needs to be

implemented in its true spirit, promoting multilin-

gual communicative abilities for a multilingual

country.’

Position Paper on Teaching of Indian Languages

‘The underprivileged speakers of minor, minority

and tribal languages often suffer severe linguistic

deprivation. It is important for us to realize that the

major languages of this country, including English,

can flourish only in the company of and not at the

cost of minor languages. The ideological position

that the development of one language also helps in

the development of other languages leads one to

expect that the development of even some of the

languages could provide a marked impetus to the

rest of the languages in the case of the linguistically

diverse tribal areas, and spur the speech communi-

ties to consciously strive in that direction.’

Multilingual Education in Policy Documents in India
DR. Kirti Kapur, NCERT Delhi
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Positive Effects of Bilingual Education on Schooling : A report
from West Bengal

Suchandra Ghosh

ism/multilingualism, cognitive flexibility and

scholastic achievement (Cummins and Swain,

1986). Bilingual children not only have control over

several languages but they are also academically

more creative and socially more tolerant. These

researches along with the policy statements should

lay the foundations for promoting multilingual

education.

References

Cummins and Swain (1986) Bilingualism in Education,

London: Longman

Ministry of Human Resource Development (1968) National

Policy on Education-1968, New Delhi: Government of India

(Dept of Education), p 3

Ministry of Human Resource Development (1986) National

Policy on Education-1986, New Delhi: Government of India

(Dept of Education) in Programme of Action (1992), p 94

National Council of Educational Research and Training (2005)

National Curriculum Framework 2005, New Delhi: NCERT, pp

37, 39

National Council of Educational Research and Training (2005)

National Focus Group on Teaching of Indian Languages, New

Delhi: NCERT, pp 17-18, 20-22Pattanayak, D. P. (1981)

Multilingualism and Mother Tongue Education. Delhi: OUP

With an attempt to identify the impact of impart-

ing education in language other than one’s Mother

Tongue at the Lower Primary Level, three Lower

Primary schools and one Lower plus Upper

Primary school at the minority dominated Shaltora

and Khatra blocks in the Bankura district of West

Bengal were intensively studied. At Kalipahari

Prathamik Vidyalaya, Santali is taught as separate

subject, whereas at Deulbhira Prathamik

Vidyalaya, Bengali is the institutionalized medium

of instruction. As the majority students in DPV are

from the Santal community, the teachers often use

popular Santali idioms to teach the Santal stu-

dents. In the present study the DPV schools were

treated as the Control groups. The Kora Sishu

Siksha Kendra and the Harangara Prathamik

Vidyalaya (where the medium of instruction is the

state language Bengali) were treated as the

Experimental groups.

The obtained results if set in a comparative frame,

reveal contrasting pictures. At Kalipahari and

Deulbhira where the teacher-student interaction

does occur in Santali as well in the classroom

setting, students are more attentive to classroom

teaching and discussion. At Kalipahari, where

most of the students are Santals, their previous

year Grade Cards indicated relatively poor grades

in Science and Mathematics which were taught by

a Bengali speaking teacher. (He is one of the two

non-Santal teachers in the school.) At Deulbhira

Prathamik Vidyalaya the performance level was

remarkable. Also the attendance rate on a daily

basis was commendable. But the picture is slightly

dismal at the Harangara Prathamik Vidyalaya and

the Kora Sishu Siksha Kendra. The roster indicates

high rate of absenteeism and the increasing

dropout rate over the years. The Kalipahari stu-

dents in the lower classes encounter comprehen-

sion difficulties with respect to subjects which are

taught in Bengali but at Deulbhira, due to the

frequent code switching in practice, such problems

are barely experienced. Alienation is another

phenomenon conspicuous among the students

(hailing from minority backgrounds) particularly in

situations where the majority of the students

belong to the general category. This ‘out of place

feeling’ emanates from the inferiority complex (on

account of their being from marginal background)

exacerbated by their lesser number in the class-

room setting. With a higher percentage of minority

students pulling out at the initial years of school-

ing, the number completing the lower primary level

is nominal, and subsequently a very few students

enroll at the Upper Primary and Secondary levels.

The next step forward is to account for the mea-

sures undertaken to address the said problems. In

Indian context, Mother Tongue education is seen

as empowerment which endows individuals with

agency to engage in self- help activities for emanci-

pation of the group. Otherwise, there prevails an

escalating tendency among the linguistic minori-

ties to disown their group identity on having

acquired a gainful employment.
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well due to the use of Ho language in schools.)

(But for how long could she
continue teaching without getting any salary. She
taught in Ho language for two years and then left the
school).

“Later on, government realised that in various parts of
the district the teachers were unable to utilise Ho
textbooks as they didn’t knew Ho language. The
teachers were then trained in Ho language and I too
participated in training them. The teachers were very
happy with the training and at the end of it they gifted
me mementos. These teachers after joining their
schools started teaching in Ho language and later I got
to know that the students in their schools too were
elated to learn in Ho language. But unfortunately, as
the Question papers for the Annual examination is
prepared by the department of education, neither do
they prepare question paper for Ho language nor do
anyone asks for results in the same. Thus, one can see
that the eagerness and motivation of teachers teach-
ing in Ho language is also deteriorating with passing
years.”

“Lekin

bina vetan ka bechari kab tak kaam karti? Do

varsho tak Ho bhasha padhane ke baad veh

padhana chodh di.”

-Mr. Bagun Bodra

(Translated by Sakshi Manocha,

Research Scholar JNU)

Prof. Robert Phillipson visited India and attended

the

held in JNU

from 12-15 December, 2010. He delivered a

Distinguished lecture on Macaule Alive and

Kicking: How linguistic Imperialism continues.

Prof. Tove Skutnabb-Kangas visited India and

attended the

held in JNU from 12-15 December,

2010. She delivered a Keynote Address in

Felicitation of Prof. A.K. Mohanty on ‘Tribal

Children’s Education: Serious Human Right

Violations’.

held in JNU

from 12-15 December, 2010 was attended by

more than 550 Indian Scholars and 29 renowned

International scholars including Gary Libben,

Micheal Posner, Maya Libben, Heather winskel,

Pieere Dasen, Ype Poortinga and Heidi Keller.

�

�

�

International Conference on Mind,

Culture and Human Activities: Psychological

Sciences in Twenty First Century

International Conference on

Mind, Culture and Human Activities:

Psychological Sciences in Twenty First

Century

International Conference on Mind, Culture

and Human Activities: Psychological

Sciences in Twenty First Century

I met Mr. Bagun Bodra, a teacher from Jharkhand in

a workshop on MLE where they were asked to write a

brief note on their experiences with MLE. Almost

everyone in the workshop provided an account of

their experiences in English and submitted it to our

team but this teacher due to his hesitance didn’t

submit it till the last day. Later on, he reported that

he was diffident to share his experience because he

had written it in Hindi and considered it to be very

simplistic. Although, Mr. Bagun felt it was very

simple but it reflects his struggle to resuscitate

teaching in mother tongue. Here, is a translated

account of Mr. Bagun Bodra’s experience:

“In the year 2003, the Education department provided
primary and secondary education books in ‘Ho’
language in the western Singhbhum District of
Jharkhand. Ho Language is the mother tongue of 90
percent children in my class and as I had some
knowledge of Ho language, I immediately started
teaching children in Ho along with Hindi and English.
Children in my class were very happy to learn in their
mother tongue”.

(The village in which I teach, majority of the villagers
know Ho language and most of them are unemployed.
So when they got to know that I am teaching children
in Ho, they came to me and requested that I should
teach them only in Hindi and English so that they get
an opportunity to be employed as teachers of Ho
language. Since that day I stopped teaching children

in Ho language.)

(A week after this incidence, a girl from
neighbourhood village came to our school and started
teaching students in Ho language. She use to explain
difficult words of Hindi and English to student in Ho
language. This helped children to learn various
concepts in text-books. As a result children learning in
Ho language got promoted with good marks. The
villagers were delighted to see their children doing

“Uss gaon mein Ho bhasha ke jaankar log bhi

hai. Ve berozgaar hai. Unhone ek din mujh ko

kahe ki main sirf hindi aur angrezi padhao,

taaki unn berozgaro ko bhi ‘ ho bhasha’ ka

shikshak banane ka moka mile. Tab maine

chaattro ko Ho bhasha padhana chodd diya”.

“Ek saptah baad pados ke gaon ki

ek ladki aa karr humare vidhyalaya ke chattro

ko Ho bhasha padhana shuro karr di. Hindi aur

angrezi ke kathin shabdo ko bhi vo Ho bhasha

mein chattro ko samjhane lagi. Jiss se pathya-

pustak ka Vishay-vastu samjhane mein chattro

ko madad milne laga. Phaltah maatriye-bhasha

padhne wale chattra achein anko se uttiern hue .

Iss liye gaon ke logh bhi Ho Bhasha ki padhai se

khush thein.”

MLE VOICES FROM JHARKHAND

MLE News
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the help of necessary graphs and tables and the

qualitative analysis of school ecology, classroom

practices, community and teachers’ attitude towards

MLE. A more detailed report including T3 data is

under preparation.

NMRC held a workshop in Bhubaneswar

on ‘Planning for MLE Training Modules, Resource

Materials and Activities’ from 8-10 October 2010

which was attended by the teams from Andhra

Pradesh, Jharkhand, Orissa and the key resource

persons from the states. The state teams comprised of

MLE teachers, coordinators, curriculum developers

and the SCERT faculty.

A comprehensive docu-

ment comprising of MLE resource people, institutes

and MLE materials available in different states has

been prepared. The document was shared with the

state teams during the state level workshop for

revision. It will be shortly uploaded on the NMRC

website

�

�

A state level workshop on ‘Planning for MLE

Training Modules, Resource Materials and

Activities’:

MLE Resource Mapping:

� Development of Tools, Research Design and Plan

for the Longitudinal Study:

ongitudinal Study

The research tools

developed for the purpose of longitudinal study were

printed in 6 languages (Telugu, Adivasi Oriya, Konda,

Oriya, Kissan and Saora). Six test kits in each of the

six languages were prepared. A three day workshop

was held each in Vishakhaatnam and Bhubaneswar

to finalize the contents of the test kit and also to train

the new field workers to use the test materials

effectively.

A team of research-

ers made field visits to Andhra Pradesh and Orissa for

the purpose of data collection for Timeline 3 of the

longitudinal study in October 2010.

A brief report

based on quantitative and qualitative analysis of the

data of T1 and T2 has been prepared. The main

features of the report include a brief introduction of

the MLE programs in the two states, an outline of the

research design, quantitative analysis of the data with

� L

Field visits for T3 Data Collection:

Preparation of brief report for T1 and T2:

NMRC Activities:

NMRC News

Zakir Hussain Centre for Educational Studies
School of Social Sciences—II
Jawaharlal Nehru University
New Delhi—110 067
Phone: 011-26704419
Fax: 011-26704192
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Support from
U

N
ICEF

Ms. Sakshi Manocha organized a symposium on

in the XX Annual Convention of

National Academy of Psychology

“Multilingual Education: A framework for all

schools”
th

(NAOP) and in

The International Conference On Mind, Culture

and Human Activities: Psychological Sciences in

Twenty First Century, held in JNU from12-15

December, 2010

* The authors are responsible for the choice and the

presentation of the facts contained in this

newsletter and for the opinions expressed therein,

which are not necessarily those of NMRC/UNICEF

and do not commit the organisation

�

�
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and was the

Convener of the XX Annual Convention of

National Academy of Psychology (NAOP), 2010

held in JNU from 12-15 December, 2010. Dr.

Minati Panda also organized a symposium on

Mind, Mathematics & Language in the

conference.

delivered

the Professor Durganand Sinha Memorial

lecture on

in the XX

Annual Convention of National Academy of

Psychology (NAOP) and in The International

Conference On Mind, Culture and Human

Activities: Psychological Sciences in Twenty

First Century, held in JNU from 12-15

December, 2010

comprising of

Ms. Shivani Nag, Mr. Bapujee Biswabandan and

NMRC Director Dr. Minati Panda organized an

International Conference on Mind, Culture

and Human Activities: Psychological

Sciences in Twenty First Century

NMRC Director Prof. A.K. Mohanty

“Voices to the Voiceless: From

Poverty to Multilingual Education”

NMRC Directors Dr. Minati Panda, Prof. A.K.

Mohanty and the NMRC team
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